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This research project was initiated as the result of an informal
study of ways to enable the student teachers in the New York State College
of Home Economics to most effectively:

a) Gain & knowledge of the community in which they were to teach.

b) Use this knowledge in their teaching.

c) Understand the importance of knowing the needs and resources of
any community in which they might teach.

The purpose of the original study was to contribute to the improvement
of the student teaching program particularly as it related to adapting the
homemaking program to the local community and to usiag local resources for
the enrichment of the teaching being done. The objectives of the research
project were similiar to the original study., The design, however, was
structured to provide depth in several discrete aspects of the problem as
well as to select or develop and test instruments that would be useful in
that phase of teacher education which was entitled, "A Community Approach
to Student Teaching." '

Data were collected for the most part from studernt teachers who
participated in the project with additional information from the teacher
educators, supervising teachers and pupils.

Graduate students analyzed and reported selected portions of. the
data‘in masters theses or doctoral dissertations as follows, listed in-
chronological order:

1, Westfell, Dorothy Jean. A Study of Student Beliefs Concerning
Certain Aspects of Commum.gz Centered Teaching ih HODCWaRiRE .
M.S. Thesis, Cornell University., 1954.

2. Hatakeyama, Etsuko K. A Study to Determine the Amount and Kind
of Information Students in Home  Bconomics Education and Certain
Other Students at Cornell 1 University Have About the Families in

this Soci Society. M. M.S. Thesis, Cornell University. 1955.

3. Sinniger, Agnes Mary, Factors Affecting the Frequency of Use
of Communitx Resources 9:36 .Adapyg.tion of Teaching to the Com-

munigx by Iwenty-eight Student Teachers Hajori_g_g in | Home Economics

Education. M,S., Thesis, Cornell University. 1956,

Lk, Carmichael, Mary Margaret Mueller. An Exploratory Study of the
Adaptation of Teaching to the Community by Student Teachers in
Home Economics., Ph.D, Thesis, Cornell University. 1961,




5. Newkirk, Gwendolyn Anita Jomes. Community Experiences in Home
Economics Student Teaching Progams in Six Teacher Education
Institutions in New York State. Ed, D, Thesis, Cornell Univer-
sity. 1961,

6. Gritzmacher, Joan Edith., An Exploratory Study of Differences
Between Home Economics Students With High and Low Proficiency
in Student Teaching, M,S. Thesis, Cornell University. 1963.

T. Hough, Janet Lucille Kerby. An Analysis of the Adequacy of Pxe-
peration for Teachiug Home Econcmics by One Hundred Fifty-eight
Graduates fr from the New York State College of Home Economics at

Cornell Universit_;_[_. M.S. Thesis, Cornell University. 1963,

. Publications tased on data from the original informal study:

Patterson, Irene, and Rhodes, Kathleen, 'Citizens with a Special-
izet%on...in Teaching,"” Viewpoint., Vol, III, No, 4, May, 1948.
PP. "70

Patterson, Irene and Rhodes, Kathleen, “New Teachers Preview
Communities. Journal of Home Econcmics. Vol, 42, No, b4, April,

Special thanks are hereby given to all of the student teachers who
faithfully contributed data from a period preceding student teaching
practice through the follow-up phase of this project: to the supervising
teachers; the teacher educators at the New York State College of Home
Economics and other selected institutions for their assistance; to the
graduate assistants and others who made it possible to carry this project
to completion.
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INTRODUCTION

Justification of the Project

At the time that this project was being designed, the professional
literature supported the idea that school programs cannot effectively
promote either individual self development or general social welfare un-
less these programs are projected out of the class room into a living
community. Educational sociologist had pointed out that in the most
effective educational programe no sharp curricular boundries were drawn
between the school and tue community. They expressed the belief that
in some instances the schools were operating as though they were little
islands separated from the community mainlend without easy access from the
one to the other -~ these ejurators would place responsibility on school
administrators and teachers for helping to build bridges between the class-
rooms eand the local people.

Simultaneously educational psychologists reported in studies on
learning that one important factor in learning is the ability to relate
the new concept to something that is already known and that motivation to
learn also has a bearing on the rate and amount of learning that may take
plece. It seemed then, that in order to have a high level of leerning take
plece situations must be provided in which the youth or adults develop a
desire to learn and in which the experiences are meaningful to them., Impli-
cations for programs in teacher education became self-evident especially
in the preparation of home economics teachers. '

Since one of the major objectives of the secondary school home
economics program is preparation for effective and satisfactory personal
and femily living end since the subject matter being taught is so closely
related to homes end femilies, it became clear that prospective home economics
teachers must develop skills in assessing & community and in understanding
the culture and conditions of the people who live there. The problem
became one also of finding ways to help student teachers develop skill in
Planning programs and pupil activities that were related to home and com-
mnity conditions and in using local rescurces both human and material to
add enrichment to the daily lessons.

A thorough search yielded no reports of teacher education programs that
had been designed to develop specific skill in understanding a local com-
mnity as a basis for curriculum planning; in adapting the teaching to the
learners or in using local resources to make learning meaningful. There
were evailable however, reports of several projects which emphasized the
importance of community understending. W.E. Lesaenger]', Dean of Education
at Weyne University, sent prospective teachers out to participate as leaders
in volunteer groups in communities. At the University of Michigan, summer
workshops had been established to encourage teachers to take a community
education outlook rather than a purely "School" view of their jobs. Troy
Stern®at Michigan State described an organized field study course to give

students an active attitude toward community citizenship through actual

1 and 2 Information regarding these programs was received through personsl
correspondence with Dr. Leisenger and Dr, Stern,




first hand experience. These experiments in community study as a part of
& teacher's preperation placed emphasis upon developing, in the students,
an understanding of the contribution they mey make in the commuhity in
which they are to teach. All of these reports indicated that community
study was separated from the student teaching period, and that there had
been no attempt to integrate the two experiences. Lo

Since no reports were found of empirical studies which gave direction
to an experiment in orienting home economics students to a student teaching
center, it became necessary to design or select and test a variety of pro-
cedures and evaluative techniques. ~

The Pilot Study

Long before the project being reported here was formalized, faculty
members responsible for the student teaching program et the New York State
College of Home Economics had introduced some revisions in the teacher ed-
ucation courses. One major reason for the change was the fact that many
of the student teachers did not appear to know the homes and families nor
the unique features of the communities irn which they were carrying on their
student teaching practice. The students were approaching the planning.of
units and daily lessoms on the basis of "siubject matter to be covered"
without giving much thought to the backgiround and interests of the pupils
end adults they were teaching. These teacher educators believed that learn-
ing could be increased by teaching student teachers to assess a community,
then plan pupil activities that were reluted to home and community conditions

ud use local resources both human and material in order to add enrichment
to the daily lessons. Formerly the students had participated to some extent
in community activities during their student teaching practice, but there
had been no policy for planned community study as a basis for teaching.
Accordingly in an attempt to sensitize students to local conditions and re-
sources as well as .the culture patterns of families, & highly structured
plan of community study was put into operation during the 1946-4T academic
year. In order to launch the program with emphasis on local eonditions, a
few definite requirements were set-up for both the student teachers and the
supervising teachers. The college Paculty provided close supervision and
maintained & certain degree of control over the student teaching experiences
related to the study.

Since no appropriate tests or cther suiteble research tools were
available to use in collecting evidence; & variety of techniques were
developed and employed in evaluating the results of this experiment. Details
of this informal study are given in the section of this report entitled,
History and Background of the project.

Launching and Conducting the Project

The evidence from this pilot study seemed to werrant further research;
therefore, a project was written, approved and supported on & small budget
from State Research Funds beginning with the 1953-54 academic yesr.
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The lack of precise end highly sensitive evaluative instruments had
been a serious handicap in conducting the initial study. Therefore, the
decision was made that in the new project attention would bte focused on
the selection, construction and testing of instruments that could be -used
in determining attitudes, beliefs, interests and knowledge of student
teachers end also in differentieting among those aspects of the program

which were contributing to the objectives of the study.

During the period that the project was in operation, changes in
teaching centers, personnel and faculty responsibilities made it impos-
sible to exert the seme degree of supervision and control over certain
experiences of the student teachers as had been done in the pilot study.

However, revised plens were fcllowed in‘the'teaching centers for

community study, adapting the program to local conditions, loceting and
using humen and material resources, Co

These changes in practice in the student teaching centers did not
lessen the need for valid and reliable research tools nor d4id they inter-

‘fere to the point that it was impossible to try out certain tests that had

become available or to comstruct and pretest others.

This report includes the results of testing a variety of instruments,
& resune of procedures and finding from the theses that contributed to this
project and also details of a follow-up questionnaire study of the graduates

of the New York State College of Home Economics who participated in this
study between 1948 and 1950,

Final collection of data for this project occurred during the Spring
of 1961. However, the preparation of a report on another project delayed
completion of the final report on this project.




: HISTORY AND BACKGROUND OF THIS PROJECT

Description of Program

From time to time through informal conferences, previous student
teschers at the New York State College of Home Economics had expressed their
wishes for additional community study and participation during their student
teaching practice. Some opportunities for such study had been provided
prior %o 1946 but the experiences had not been as effective as might be
desired. Whether students had not seen the implications of their observe- :
tions for teaching or whether they had been unable to put into practice ;
the results of their experiences was not knowm.

With these considerations in mind and the realization that changqs in
feeling and thinking can best be promoted by personel involvement in new ex- :
periences, a pilot study was initiated as a program of directed exper:.ences
in community study and participation. y

The major purpose of this program was to find answers to the following
questions:

l. Does living in a community while student teaching and taking part
in local activities help & prospective teacher to feel that she
belongs and is accepted in the community?

2. What experiencee during student teaching are most valuable in
helping & young teacher to understend the problems and resources
of the people in her community?

3. How can 2 student teacher learn to build & curriculum in home-
meking that is based on & real appreciation of local circumstances?

For some time the ten credit undergraduate Home Economics Education
cowrse had been divided between two semesters. During the first semester
vhile teking two credits of this course the students had observed high
school classes, prepared & lesson plen and taught at least one period in
& Junior high school class. During the second semester the students lived
in & smell community away from cempus for one half of the term and carried
on their student teaching practice. They spent the other half of the
semester in the home management apartments and atiended a weekly seminar
in which they gave attention to various aspects of teaching home economics.
Student experiences in community study and participation seemed to have
been sporadic with the quality and the amount varying from one teaching
center to enother and from student to student.

The experimental progrem of the pilot study was deliberately designed
with & great deal of emphasis on the importance of knowing the community:
techniques to use in assessing the problems and resources; to feeling at
home with the people and to adapting the teaching to the local situation.
Guide sheets outlining a plan of action were prepared and placed in the
hands of both student teachers and the supervising teachers.




Briefly stated the major change in the student teaching program ves
that instead of making ddily teaching plans and starting to teach classes
during the first or second week, the students spent two weeks studying
the community. They interviewed key persons, exsmined records available
in the school, the loceal overnment offices and elsewhere; visited stores,
the library, homes and attended meetings of all community agencies that
were open to them. The students kept & log in which they recorded informae-
tion end happenings. Each one wrote a report of her community experiences
and attempted to use her learnings in planning her daily lessons.

In order to launch this program and gain the cooperation of the super-
vising teachers, several meetings were held in which the college faculty
explained the purposes of the program and the contributions that the teachers
were eXpected to make, reviewed the guide sheets and all meterials to be
used and answered questions. ‘

At the end of the student teaching period, college faculty, cooperating
: teachers and students evaluated this experience. A summery of the evaluation
1 showed that a large majority favored the new scheme. The cooperating teachers
] stated that the students oriented themselves more quickly to the situation
3 end were more aware of pupil needs than student teachers had bzen in the
: past. The students said that knowing community problems helped direct teach-
ing to correct them, and that knowing available resources was very helpful
in plenning lessons. Most important to them seemed to be the feeling of
being at home in the community and being accepted by the citizens.

The evaluation brought out some of the problems inherent in this study.
It became obvious that the evidence obtained regsrding student understanding
end subsequent use of information about & community was not sufficient in
quality or quantity to warrant conclusions regerding the value of certain
aspects of the study. However, the results aveilable led the teacher edu-

cators to believe that there might be value in further study of a community
approach to student teaching. ~

During 1947-1948, the program was given increased attention due to the
fact that part of a graduate assistant's time could be devoted to collecting
and anelyzing data.

As the program progressed it became apparert that the results of the two
week period of concentrated community study were not being incorporated into
the teaching as well as had been hoped. Therefore, changes were made in the
: sequential plan to incorporate community perticipation along with class room
teaching. Accordingly when student teachers went out to their communities
in February, 1948 they followed the revised plan of community study and

§ teaching, which was sufficiently flexible to be adjusted to each individual
community.

At the same time two additionel procedures were introduced in en attempt
: to improve the amount and kind of date collected. One was a specially pre-~

] pared guide for writing anecdotal records. The purpose of this guide was

; to help the cooperating teachers understand the sort of evidence required in
] order to determine student understanding of the value of community knowledge.




The second procedure was the preparation of a detailed cese history
for each student teacher, the purpose of which was to develop as clear
and complete a picture as possible of each student's background. It was
assumed that & fairly complete resume of & student's previous experiences
would be useful in determining her strengths and wesknesses, in predicting
behavior in a particular community and might serve as & guide in assigning
students to their teaching centers.

By March, 1948, enalysis of the data gave evidence of certain under-
standings and practices on the part of the students. In order to obtain &
comprehensive picture of each student's achievement, plans were made tc re-
cord informstion aebout her which provided a wide variety of evidence con-
cerning student behavior and verbalized understanding the community.

In so far as could be determined from the evidence collected from the
students,the revised forms for community study and participation were very
helpful to them in bringing to their notice possible implications of com-
munity heppenings for use in teaching.

Teaching plens and daily evaluation cards were analyzed to find examples
of how the student teachers had used information about the community in
their teaching. These proved to be of little value in producing the kinds
of evidence expected because both supervising teachers and students seemed
to concentrate on recording other aspects of the program.

Additional informetion was collected from the records of the super-
vising teachers and in conferences with thenm. The students were interviewed
individually and in groups. The individual conferences and group discussions
were recorded on tepe and anslyzed for clues about their feelings toward
the experiment as well as to determine their learnings about this approach

to student teaching.

A summery of the evaluation of all of the data indicated that many of
the students had developed:

a) a belief in the velue of studying the problems and resources of
the community es a preliminary to meking teaching plans.

b) increased confidence in meeting people es a result of their
participation in community affairs.

c) increased sensitization to the needs and resources of the community
in which they taught.

d) an increased capacity for considering implications for teaching
based on their observations of community affairs.

e) a desire to start their community study in the beginning Home
Economics Education course prior to student teaching in order to
be able to make use of their knowledge while living in the community

and carrying on their student teaching.




£) a desire to make more home visits and to make them early in their
practice period beceuse this experience had proved to be a parti-

cularly valueble way of learning to know the children and their
families.

g) & desire to perticipate as much as possible in organized groups
where they are welcomed. ‘

The experiences which seemed to make the most difference to student

understanding of the community and consequently to their attitude toward
teaching were:

e) home visits.

b) participation in a wide variety of communiel asctivities.
¢) reading available information about the community.
d) the new record form used by the last group of students.

The sources of evid:nce which proved most helpful in contributing to
the case history of each student were:

a) the anecdotal records prepared by the cooperating teachers.

b) the neW'record‘forms used by the cooperating teachers and the
student teachers.

¢) diary records and recordings taken during class discussions.
d) individual conferences with students.
e) reports of the community studies prepared by the students.

It seemed, however, that the time has been too short for much change

in behavior to become evident on the part of the students during the T week
period of student teaching.

Follow-up Study of 1946, '47 and 'L8 Gradustes on Their Jobs as Homemsking
ZTepchers: 1In view of evidence from the student teachers about their
activities in school and community, collected during 194T-1948, it was de-
cided to make further enquiries of these same students who were teaching
in New York State during 1948-49.

It was felt that it would be useful to gain additionsl evidence from
these teachers about the value of their cozmunity study while still in
college, and of their subsequent understending of and satisfaction in their

own school communities when they got out "on the job". Tuis evidence might
be valuable:

e) eg o means of observing the results of a particular method
in teacher education




b) as a means of comparing these students with other Cornell
students who had not had this type of preparetion

¢) as a meuns of compering them with the sample of New York State
teachers who participated during 1947 in the American Vocational
Association study on "Factors Affecting the Satisfaction and
Supply of Home Economics Teachers” -

Accordingly, during the late part of 1948, letters were sent to all the
homemaking teachers greduating from Cornell in 1946, 1947 and 1948 inviting
them to participate in this part of the study. The teachers graduating in
1948, were the ones who had special preperation in community study and from
vhom some evidence had already been obteined. Those who graduated in 1947
had provided some evidence for the study during the latter pert of their
education courses. However, those who greduated in 1946 had not been asked
to provide any special evidence of community understanding during their
undergreduate courses.

These letters were designed to interest the teachers end to direct their
thinking along certain lines in preparation for a later interview and for
answering a question achedule. ~

The question schedule, also prepared at that time was concerned with
the following main points: . ~

1. Does the teacher appear to believe in the value of studying the
problems and resources of the community as & preliminary to
making teaching plans?

2. Does she feel confident that she "belongs" to the community and
finds satisfaction in living there?

3. 1Is she sensitive to the needs and resources of her community as
far as can be evaluated by her enumeration of the needs and
resources that she has observed?

4. Does she considér implications.for teaching homemaking based on
her observation of commnity affairs? :

5. Does she perticipate in orgenized groups in her community other
then those required by her school responsibilities? ,

6. How in her -opinion could her pre-service education have been
improved?

The questions oh community satisfaction from the Americen Vocational
Association schedule were also included for comparison with the main AVA

sample.

By the end of May, 1949, twenty-five former students had returned ques-
tionnaires and of these fourteen had also been visited in the communities
where they were teaching. Sixteen questionneires from & potential of
eighteen were returned by members of the class of 1948 and nine of them were
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visited. Five returns were received from the 194